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Consulta)on submission – K-6 and 7-10 PDHPE syllabus Have your say 
 
A:er consulta8on with our key stakeholder groups including our Board, ACHPER members, 
teachers of PDHPE and key academics and experts in the health and movement fields we 
have iden8fied the following high level strengths and concerns with the dra: syllabuses:  
 
Key strengths of the dra/ syllabuses 

• The reduc8on in outcomes and content is seen as the key strength of the curriculum 
reform for PDHPE. The reduced content will allow greater 8me to teach the content 
that is of the greatest meaning and relevance to students. 

• The broad nature of the outcomes and content provides flexibility for schools to 
personalise their learning programs to suit the needs and interests and experiences 
of students at their school. It also allows flexibility to suit the context of the school 
community. 

• The inclusion of content on consent, online safety and respecSul rela8onships is 
welcomed and fully supported. 

• The inclusion of content on diversity, including explicit references to sexuality is 
welcomed and fully supported. 

• The move to a digital curriculum and the provision of teaching and learning advice 
and resources to support implementa8on is welcomed and fully supported.  

• The strengthening of rela8onships and sexuality educa8on focused content is 
welcomed and fully supported. 

 
Key concerns with the dra/ syllabuses 

• The imbalance of content between health and movement across K-6 and 7-10 dra: 
syllabuses is of great concern. 

• The inconsistency in structure between the K-6 (4 focus areas) and 7-10 (5 focus 
areas)  

• The progression of outcomes relies on the verbs too heavily to reflect the change in 
the complexity of learning from K-10  

• The content does not reflect the latest evidence base in rela8on to mental health and 
wellbeing, drug use, health decision making, body image, cri8cal health literacy, 
factors that influence wellbeing, physical ac8vity par8cipa8on trends and broader 
movement educa8on. 

• The inclusion of content previously taught in Science about the body systems from a 
biomedical perspec8ve is not appropriate. 

• The content addressing Aboriginal and Torres Strait Islander Peoples’ histories and 
cultures needs to be reviewed to ensure it doesn’t exclude the explora8on of other 
cultures and groups. More explicit examples of learning are needed to ensure the 
learning is not narrow in focus or tokenis8c in nature. 

• The siloing of Self management and Interpersonal skills as a separate focus area in K-
6. 
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• The lack of visibility of the key skills of Collabora8on, Analysis, Research, Crea8ve 
thinking, Communica8on and Problem solving that are the focus in Stage 6. 

• A heavy focus on knowledge and the lack of opportuni8es for prac8cal applica8on in 
the content and outcomes. 

• The shi: back towards a deficit model of thinking about health that focuses on 
health issues as a problem to be solved rather than a strengths-based approach that 
focuses on the understanding and skills students need to develop to make healthy 
and safe decisions now and into the future. 

• The reduc8on in opportuni8es for students to develop cri8cal analysis and cri8cal 
inquiry skills in order to recognise, challenge and respond to the contextual factors, 
media messaging and societal percep8ons that influence decisions and behaviours.  

 
Taking into account the feedback from our key stakeholder groups we have prepared the 
following feedback on the dra: syllabuses. 
 
Q16. To what extent do you agree with the following statements?  
The ra'onale provides a common understanding of the value and importance of the subject 
for student learning. Response - Disagree 
 
The aim provides a succinct statement of the overall purpose of the syllabus. Response – 
Agree 
 
Q17. To what extent do you agree with the following statements for the outcomes and 
content? 

• The outcomes are explicit and clear statements of the essen'al knowledge, 
understanding and skills. Response - Disagree 

• The content group headings are clear and appropriate. Response - Disagree 
• The content is appropriate for the outcomes. Response - Disagree 
• K-6: There is a clear progression of learning between Early Stage 1 and Stage 3. 

Response - Disagree 
• 7-10: There is a clear progression of learning between Stage 4 and Stage 5. Response 

– Disagree 
• K-6: The access content points provide relevant and meaningful opportuni'es for 

students with significant intellectual disability Response – Strongly Disagree 
• The wri'ng content is appropriate for the subject. Response - Disagree 

 
See addiFonal feedback for Q17 included at the end of the survey quesFons 
 
Q18. How well does the syllabus enable you to meet the needs of the diversity of learners 
in your class?  
Response:  
The inclusion of access content points in the K-6 syllabus and the separate Life Skills syllabus 
for PDHPE is not supported. The Disability Standards for Educa8on, 2005 requires systems 
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and schools to ensure that students with disability can access and par8cipate in educa8on 
on the same basis as other students. On the same basis means that a student with disability 
must have opportuni8es and choices which are comparable with those offered to students 
without disability. NESA’s assessment advice for Life Skills outlines the following exemp8ons: 
they are exempt from A-E repor8ng, exempt from formal assessment, exempt from 
minimum literacy and numeracy requirements. Essen8ally students undertaking Life Skills 
are exempt from the same rigours and high expecta8ons of their peers undertaking a regular 
pa^ern of study, and this has taken its toll on the quality of teaching and learning for these 
students. The non-academic term life skills coupled with the focus on exemp8on rather than 
inclusion has le: NSW schools with: 

• a default curriculum for special schools and support units. 
• an opt-out curriculum for students who are disengaged or struggling (academics; 

behaviour; mental health). 
• an opt-out curriculum for teachers/schools struggling to manage challenging 

students, par8cularly when Life Skills assessment data does not count. 
• a simplified curriculum for non-specialist high-school teachers running a support 

class or special school class across the whole day on a primary model. 
• an alterna8ve to the Australian Curriculum content – there is no Australian 

Curriculum content tagged in any of the Life Skills syllabuses. That is not to say it is 
not present, but it indicates an alterna8ve syllabus development process that 
permits content to be omi^ed for students who cannot access the regular course 
outcomes. 

• a curriculum that supports segrega8on and low expecta8ons. Without assessment 
expecta8ons other than achieved or achieved with support teachers can essen8ally 
teach what they like against the same outcome/s for an extended period. There is a 
widely held belief amongst schools that students only need to achieve one outcome 
from a Life Skills syllabus. 

  
To design a PDHPE curriculum that is inclusive of all learners without excep8on requires: 

• A mul8-dimensional and flexible representa8on of the essen8al knowledge, skills and 
understanding of a learning area to allow teachers to program in response to diverse 
student needs, including those with significant intellectual disability. 

• A progression detailing the development of early communica8on skills to be 
incorporated as part of the curriculum. Teachers can use this progression to plan 
entry points to age-equivalent content for students with more complex needs. 

• More flexible measures of assessment. The current dra: syllabus outcomes for Life 
Skills are presented like a checklist. With a focus on product not the learning 
achieved through the process. 

• UDL to be integral to the syllabus development process to ensure the curriculum is 
presented in a way that can be interpreted flexibly by teachers and enable them to 
personalise learning. There is no alterna8ve curriculum for students with disability at 
the na8onal level and if designed well there should be no need for one in NSW. 
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7-10 Life skills 
Q19. To what extent do you agree with the following statements for the Life Skills 
outcomes and content? 

• The outcomes are explicit and clear statements of the essen'al knowledge, 
understanding and skills. Response – Strongly Disagree 

• The outcomes provide appropriate expecta'ons of learning for the range of students. 
Response – Strongly Disagree 

• The content is appropriate for the outcomes. Response - Disagree 
• The content is accessible for the range of students. Response – Strongly Disagree 

 
Q19. (K-6)/ Q20 (7-10) To what extent do you agree with the following statements? 
 

• The draL syllabus appropriately reflects recommenda'on 1.1. Response - Disagree 
• The draL syllabus appropriately reflects recommenda'on 1.2. Response - Disagree 
• The draL syllabus appropriately reflects recommenda'on 2.1. Response - Disagree 
• (K-6 only) The draL syllabus appropriately reflects recommenda'on 4.1. Response - 

Disagree 
 
Addi%onal feedback on Recommenda%on 4.1: We agree with the importance of oral 
language development, early reading and wri8ng skills and early mathema8cs skills, but 
strongly disagree that this should take precedence over other aspects of learning. There is a 
mountain of research that supports the explicit need to teach fundamental movement skills 
from an early age. The dra: K-6 PDHPE syllabus includes evidence that supports the 
importance of this learning not only for par8cipa8on in physical ac8vity but there are strong 
scien8fic links between movement skill development and fine motor skills, academics and 
broader learning and wellbeing outcomes. 

Other feedback – K-6 and 7-10 
This feedback can be added to the text box at the end of both surveys. 
 
Structure of dra, K-6 and 7-10 syllabus 
One of the key reforms is to provide consistent syllabus structure to make it easier for 
teachers to plan for learning, however, there is a vast difference in the way the K-6 and 7-10 
PDHPE syllabuses are structured.  
 
In the K-6 dra: syllabus the outcomes and content are presented across four focus areas, 
each aligning across the three areas of Personal Development, Health and Physical 
Educa8on. In the 7-10 PDHPE dra: syllabus, the outcomes and content are presented across 
five focus areas divide across two areas – Health and Wellbeing and Movement – with a 
single focus area straddling both Health and movement. 
 
Many teachers have reported to us they are comfortable and happy working with the 
current structure of three strands. They have found it easy to program and see links across 
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the strands to related content and concepts. Teachers have also commented favourably on 
the ease to look back and see what students are learning in primary school and vice versa as 
they plan their units because of the consistency in structure and the alignment of content 
from K-10. 
 
RecommendaFon from ACHPER NSW: 
Use consistent messaging between K-6 and 7-10 when talking about the structure of the 
learning area syllabus. Recommenda8on is to use Health and Wellbeing and Movement as 
the overarching elements in the diagram.  
 
Use a consistent three focus area structure from Kindergarten to Year 10, similar to the 
current K-10 PDHPE syllabus.  
Suggested focus area 'tles: 
1. Wellbeing, rela8onships and iden8ty 
2. Making healthy, safe and ac8ve choices 
3. Moving with purpose and enjoyment 
 
Suggested diagramma8c representa8on for K-6 and 7-10 syllabus: 
 

Health and wellbeing Movement 
Wellbeing, rela8onships and iden8ty Moving with purpose and enjoyment 

 Making healthy, safe and ac8ve choices  
 
This represents a balance of content between the Movement and Health and Wellbeing 
aspects of the learning area which teachers will be expec8ng to see. It also provides a 
familiar structure that will reduce anxiety amongst teachers of yet another curriculum 
change in the learning area. 
 
 
In the K-6 syllabus Self management and Interpersonal skills are presented as a stand-alone 
focus area devoid of any context from relevant content in other focus areas. In the 7-10 dra: 
syllabus they are embedded into only two of the five focus areas through an outcome and 
associated content.  
 
RecommendaFon from ACHPER NSW: 
ACHPER NSW suggests the embedding of Self-management and Interpersonal skills within 
the focus area outcomes and content, rather than presen8ng it as a standalone focus area. 
Embedding within the focus area content provides a more authen8c way of teaching the 
skills within the context of developing knowledge and understanding and more closely 
reflects how students engage with the skills in real-life situa8ons outside of school. This 
would be similar to how the Working mathema'cally outcome is represented in the 
Mathema8cs curriculum. 
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The ra:onale 
The last three paragraphs of the ra8onale hint to a breakdown of the learning area into two 
pillars, health and wellbeing which is captured in paragraph 3 of the ra8onale and physical 
educa8on (or movement) which is captured in paragraph 5.  
 
RecommendaFon from ACHPER NSW: 
Given this structure is applied in the ra8onale, ACHPER NSW recommends maintaining the 
current three strand structure and re-naming as suggested above. 
 
The proposi:ons  
Strength-based approach 
With the ra8onales and framing of the documents around ‘evidence’ related to specific 
public health issues, this results in a deficit/disease model being taken up in the wri8ng of 
dra: content. As such, the documents move over away from the strengths based approach 
taken up in the Na8onal Curriculum and the current K-10 PDHPE syllabus. A strengths based 
approach is espoused as being best prac8ce in most health and wellbeing educa8on seings 
and public health contexts. The narrow focus on key health issues reduces opportuni8es for 
engaging in thinking and cri8cal inquiry in rela8on to varies health topics. The interven8onist 
approach also has reduced opportuni8es to focus on developing interac8ve and health 
literacy skills through a cri8cal inquiry approach. 
 
RecommendaFon from ACHPER NSW: 
The current dra: content is wri^en with a focus on the knowledge associated with staying 
safe and does not address the decision making or problem solving skills required to use this 
knowledge to respond to situa8ons. For example in Early Stage 1, content group AcFons can 
support safety, the current content requires students to “iden'fy safety signs, symbols and 
messages …”, “iden'fy messages in customary and contemporary stories…” , “iden8fy 
people who can help …” and “recognise that all data … can be seen by others …”. However, it 
doesn’t provide opportuni8es for students to develop the skills required to apply this 
knowledge to respond to situa8ons appropriately. This content group needs to include 
content where students are proposing strategies they can use to manage the safety of their 
personal data, selec8ng responses to situa8ons where they may need to seek help, 
rehearsing conversa8ons they may have with a trusted adult to ask for help.  
Similar revisions are required throughout the K-6 and 7-10 learning sequence in rela8on to 
the safety-focused content.  
 
ACHPER NSW can provide further examples and suggested revisions to syllabus writers if 
appropriate. 
 
Include a criFcal inquiry approach 
There is limited opportunity for students to criFcal examine how context shapes health and 
wellbeing (including inequali8es, access to health care, discrimina8on, social norms etc) 
shape health and wellbeing. This results in an absence of cri8cal inquiry as being a focus of 
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the focus area, outcome and content. It also results in an overemphasis of focusing on the 
individual’s responsibility to maintaining health. Quennerstedt and McCuaig (2018) warn this 
individualis8c focus can lead to vic8m blaming, the development of anxiety and narrow 
understandings of health that limit a cri8cal inves8ga8on of the factors shaping health and 
wellbeing. 
 
Progression of outcomes 
The dra: outcomes rely heavily on the verbs to define the change in complexity between 
the stages of learning. The current outcomes do not reflect the increase in complexity 
associated with the changing nature of decisions, scenarios and situa8ons that students may 
encounter and need to apply understanding and skills to. For example the K-6 outcomes for 
the Iden'ty, Health and Wellbeing focus area start in Early Stage 1 with “iden8fies factors”, 
moves to “describes factors”, then “explains factors and then “inves8gates and explains 
factors” in Stage 3. This sequence of outcomes does not address the changing nature of the 
factors, the impact the factors have on the individual and their choices, and the 
understanding and skills required to respond effec8vely to these factors. 
 
RecommendaFons from ACHPER NSW: 
See appendix 1 for examples of suggested revisions to the dra: outcomes. ACHPER NSW 
would be happy to provide further sugges8ons of re-wording if that would be useful for the 
wri8ng team. 
 
The progression of outcomes from K-6 to the 7-10 syllabus are misaligned and need to be 
reviewed to ensure a developmental progression through the learning stages. The first 
outcome in Stage 3 and the corresponding outcome in Stage 4 are almost iden8cal. The 7-10 
outcomes for the Safe, ac've and healthy lifestyle choices focus area and the Health and 
wellbeing through physical ac'vity focus area do not have obvious alignment to any 
outcomes in K-6. 
 
RecommendaFons from ACHPER NSW: 
An alignment process needs to be undertaken to ensure that the K-6 and 7-10 PDHPE 
outcomes and content align appropriately and provide a developmental progression of 
learning from K-10. 
 
The Crea8ng wri^en texts focus area and outcome in Stage 3 needs to be re-thought as it 
currently is a standalone outcome that has no progression of learning a^ached.  
 
RecommendaFons from ACHPER NSW: 
This outcome and related content from K-10 should be aligned to the learning related to 
developing health literacy skills rather than being wri^en as standalone content that risks 
being taught as single lesson in order to “8ck the box” rather than explicit teaching of the 
development of wri8ng skills as is the Curriculum Reform inten8on. 
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Inclusion of Aboriginal and Torres Strait Islander histories and cultures 
We applaud the posi8ve addi8ons made to include Aboriginal and Torres Strait Islander 
perspec8ves across the focus areas and content. The importance for all students to learn 
about the histories, cultures and enduring knowledges of our First Na8ons Peoples can not 
be understated. Our concern with some of the inclusions is there is a lot of emphasis placed 
on Aboriginal and Torres Strait Islander games and ac8vi8es and the place of bush tucker in 
cultural diets. This learning is valid but creates a narrow view of the cultural prac8ces and 
knowledges held by First Na8ons Peoples.  
 
The curriculum reform process provides opportuni8es within PDHPE to broaden this learning 
to explore the deeper connec8ons between wellbeing, iden8ty, and rela8onships to Country 
that are well understood and prac8ced by First Na8ons Peoples. There are also opportuni8es 
to explore the rela8onships between kinship and culture to wellbeing and iden8ty.  
 
RecommendaFons from ACHPER NSW:  
The Australian Curriculum for Health and Physical Educa8on includes content elabora8ons 
that allow for a deeper explora8on of Aboriginal and Torres Strait Islander perspec8ves. 
ACHPER NSW recommends including these as content descrip8ons or examples to support 
explicit learning in this area. 
 
Evidence base for the dra, syllabuses K-6 and 7-10 
The list of research ar8cles suppor8ng the evidence base for the dra: syllabuses are very 
narrow and does not reflect the diversity of knowledges in our learning area. The list of 
evidence is not based on the evidence suppor8ng quality health and movement educa8on.  
 
In the movement sphere there is a great deal of current research into the changing nature of 
physical ac8vity par8cipa8on amongst our popula8on. The references in the dra: syllabuses 
and the content do not reflect the changing par8cipa8on data. 
 
In most health fields, including public health, a social-ecological view of health and wellbeing 
provides the framework for understanding health and wellbeing. The current list of 
references to the evidence base does not include any related to the social determinants of 
health and how they shape health and wellbeing. This is also the case for evidence sources 
related to the strengths-based approach and cri8cal inquiry approach. 
 
RecommendaFon from ACHPER NSW: 
The revision of the dra: content should be informed by the most current evidence in the 
health and movement fields including the key areas unpacked below. ACHPER NSW can 
provide suggested revisions to content to support syllabus writers if appropriate. 
 
Health behaviour models 
There are a range of behaviour change models that have been developed for teaching, 
modifying, reinforcing and establishing posi8ve behaviours in rela8on to health. Many of 
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these models, such as Social Learning Theory, Social Cogni8ve Theory and Theory of Planned 
Behaviour, focus on the impact of social norms and percep8ons on health decisions. Yeager, 
Dahl, and Dweck’s research that is cited in BeYou’s literature review on Learning Resilience 
suggests that trying to influence the behaviour of teenagers is o:en ineffec8ve if you do not 
honour this age group’s greater sensi8vity to status and respect. Reputa8onal outcomes of 
behaviours and decisions are a key aspect of young people’s decision-making and should be 
reflected in the skills and content of the PDHPE learning area. When exploring drug use, 
risky behaviours, sexual behaviours and help-seeking it is important students analyse and  
address the social influences and impact of reputa8onal outcomes on strategies proposed 
for managing situa8ons.  
 
Research by Bryan et al. suggests that empowering adolescents to discover the meaning of 
messages for themselves (rather than telling them what to do and what not to do) engaged 
with their need for greater independence and autonomy as well as tapping into their beliefs 
that manipula8on and not playing fair should be challenged. This research is supported by 
other studies inves8ga8ng e-cigare^e use, road safety educa8on, and risky sexual 
behaviours in young people where exer8ng their independence and the need for autonomy 
of decision making are growing stronger during adolescence. 
 
RecommendaFons from ACHPER NSW:  
The current proposed content related to drug use and risk-taking behaviours focuses heavily 
on the facts about drug use and drug using behaviours. There needs to be a stronger focus 
on the cri8cal inquiry approach that provides students with the opportuni8es to deconstruct 
social norms and contextual influences on decisions and behaviours related to drug use and 
risk-taking; rehearse and refine asser8ve communica8on and refusal skills; explore how drug 
use and risk-taking aitudes can influence decisions related to other health behaviours such 
as mental wellbeing, sexual behaviours and road safety. 
 
Content on drug use also needs to be included within the K-6 PDHPE syllabus, at the very 
least in Stage 3 but research suggests should be introduced in Stage 2. 
 
Mental health and wellbeing 
S8gma associated with seeking help for mental health issues is s8ll high amongst young 
people. In a recent study conducted by RUOK? Day 81% of young people agreed that people 
don’t discuss their struggles because they don't want to appear weak and vulnerable and 
53% reported they don't like to discuss their mental health concerns because they don't 
want others to think they are weak and vulnerable. This highlights the need to con8nue 
educa8ng students in order to breakdown the con8nuing s8gma a^ached to mental health 
issues and mental ill-health. 
 
Resilience and social and emoFonal skills 
Research by BeYou suggests a clear and significant link between wellbeing and specific 
aspects of social and emo8onal learning (SEL) skills in children and young people, including 
resilience, self-confidence and the skills of iden8fying and regula8ng emo8ons. In addi8on, 
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there is strong evidence that social and emo8onal learning interven8ons promote wellbeing 
and resilience among children and adolescents. SEL skills are clearly important and can be 
taught. 
 
RecommendaFons from ACHPER NSW:  
The current proposed content related to mental health and wellbeing should include content 
that explicitly addresses:  
• the con8nuing s8gma a^ached to seeking help for mental health issues  
• strategies for responding effec8vely and appropriately to challenges and failures 
• awareness of others and empathy 
• recognising emo8ons, and prac8sing strategies to regulate and respond to situa8ons 

appropriately. 
• strategies for building confidence, being persistent and taking calculated and informed 

risks. 
 
Body image and eaFng disorders 
The report from the Na8onal Ea8ng Disorders Collabora8on on preven8on, early 
interven8on and treatment of ea8ng disorders in schools recommends the following 
protocols for schools: 

• ensuring that there are no anthropometric assessments completed with or by 
students including weighing and measuring (e.g., calcula8on of BMI, comparison of 
weight, food diaries, calorie coun8ng)  

• crea8ng a non-diet culture with no comments or discussions about die8ng  
• crea8ng opportuni8es for all students to engage in physical ac8vity in a non-

compe88ve, non-weight focused and safe environment  
• avoiding unhelpful food labelling (e.g., ‘healthy’ or ‘unhealthy’, ‘good’ or ‘bad’).  

 
Body posiFvity / neutrality and unpacking media representaFons from a young age 
The Na8onal Ea8ng Disorders Strategy 2023-2033 has been released providing a road map 
for the preven8on and treatment of ea8ng disorders in Australia.  Sociocultural appearance 
pressures, body dissa8sfac8on, especially weight and shape concerns, and appearance 
change behaviours such as die8ng and excessive exercise are iden8fied in the Strategy as the 
modifiable risk factors for ea8ng disorder preven8on.  
 
The PDHPE learning area in schools provides an opportunity to communicate and deliver 
posi8ve messaging related to ea8ng, exercise, and body image within schools. The current 
proposed content only addresses healthy ea8ng behaviours from a factual basis about the 
benefits of healthy ea8ng and the Guidelines for healthy ea8ng.  
 
A greater focus needs to be included that provides opportuni8es for students to : 

• deconstruct the social messaging about appearance and looks and the links to die8ng 
and restric8ve ea8ng prac8ces to achieve the “ideal body” 
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• Inves8gate the influence that social media and digital tools have on our percep8ons 
around appearance 

• Recognise and respond appropriately to factors that influence excessive and 
disordered behaviours around ea8ng and exercise to shape the body 

• Improve body acceptance, self-esteem, and self-worth  
• Enhance their mental health literacy and iden8fy concerns with mental health, 

ea8ng, and body image  
• Develop coping skills, help-seeking strategies, and ability to access and assess 

support resources  
• Develop media literacy, in order to reduce the importance placed on body weight, 

shape, and appearance  
• understand the sociocultural influences associated with the development of body 

dissa8sfac8on and ea8ng disorders.  
 
RecommendaFons from ACHPER NSW: 
The current dra: content descrip8ons require students to recognise influences, examine 
percep8ons but what the evidence tells us is that students need to do more than just this to 
respond to these influences.  
 
We would like to see explicit content that supports students to analyse and cri8que the 
techniques and tools used in adver8sing and social media that distort our percep8ons, to 
develop the cri8cal thinking and analysis skills to challenge unrealis8c societal norms around 
appearance and weight and to develop the skills to support peers in building posi8ve self-
percep8ons about their own bodies. 
 
Consent and respec\ul relaFonships  
Our concerns in this space are around the role that digital technology plays in our 
rela8onships and interac8ons as well as a medium for accessing health informa8on. The 
ethical use of these emerging technologies isn’t captured in the current dra: content and in 
par8cular needs to be recognised. 
 
RecommendaFons from ACHPER NSW: 
That content should be included that explicitly addresses the use of technology as a weapon 
of control and abuse and strategies to safely respond to situa8ons where themselves or 
others are experiencing technology-enabled abuse. A stronger focus should be included 
across the learning stages that teaches the ethical use of digital technologies and the skills 
needed to recognise and respond to inappropriate use. 
 
Valuing diversity 
The following content inclusions in Stage 4 and 5 are strongly supported by ACHPER NSW 
and its members. 
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• Stage 4: Inves8gate inclusive prac8ces that support diversity in the areas of culture, 
sexuality, disability and gender and how these influence a sense of belonging and 
wellbeing 

• Stage 5: Inves8gate how advoca8ng for diversity can influence individual and 
community health and wellbeing, with a focus on disability, age, religion, race, 
sexuality and gender 

 
However, there needs to be a con8nuum of learning about diversity and its value and 
opportuni8es from Kindergarten through to Year 10. 
 
RecommendaFons from ACHPER NSW:  
The current proposed content related to diversity needs to be revised to include learning 
across the K-10 con8nuum that addresses: 
• discuss the nature of diversity in their local context 
• explore ways that diversity presents opportuni8es for new experiences and 

understandings 
• inves8gate the opportuni8es that diversity offers within their school, community and 

broader Australia 
• describe how listening to, and understanding others, supports respecSul interac8ons 

and rela8onships 
• examine how showing empathy supports rela8onship-building and sustains respecSul 

interac8ons 
• explore the importance of apprecia8ng diverse perspec8ves for establishing and 

maintaining respecSul rela8onships 
Content addressing stereotypes, including cultural and gender stereotypes also needs to be 
included that provides opportuni8es for students to: 
• explore the dangers of making generalisa8ons about individuals and groups  
• understand the impact of stereotypes and prejudices on individuals and groups within 

Australia  
• challenge stereotypes and prejudices in the representa8on of individuals and groups 
• design strategies and ac8ons to challenge biases, stereotypes, prejudices and 

discrimina8on 
 

ConnecFon to nature and link between environmental (planetary) health and our 
wellbeing 
There is also an absence of the connec8on and rela8onship between nature and planetary 
health on wellbeing (Loureiro et al 2021). Given the current and future impact of climate 
change and other environmental decline on health and wellbeing, it is troubling to see this 
absent. Young people and children need to be provided with opportuni8es to discuss, build 
skills, explore, inquire into the rela8onship of nature, Country, planetary health, and the 
environment to health and wellbeing. This was a strong shi: in the focus of content in the 
Australian Curriculum Health and Physical Educa8on v9.0 and is not reflected in the current 
dra:s. 
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Essen:al skills and understanding for physical ac:vity par:cipa:on 
Justen O’Connor and Dawn Penney’s research on the informal sport and curriculum 
iden8fies the skills and understanding required to take advantage of informal par8cipa8on 
opportuni8es. They describe “informal par8cipa8on” as par8cipa8on not linked to formal 
clubs or tradi8onal compe88on or representa8ve sport structures. Informal par8cipa8on 
may be self-organised and/or involve organisa8on by fellow par8cipants opera8ng 
independently of formal sport structures, o:en via social media.  
 
Their review clustered key skills, knowledge and understanding into three broad themes:  

• Personal and social skills for parFcipaFon: describes how learners will draw upon a 
range of social skills to foster rela8onships, collaborate, solve problems, cooperate, 
make decisions to support their own and others’ par8cipa8on.  

• ConnecFons with environment, community, culture and history: describes how 
learners will be able to iden8fy, connect with and u8lise resources for physical 
ac8vity in their communi8es and environments, and appreciate cultural and historic 
aspects of par8cipa8on.  

• Knowledge, skills and understanding for parFcipaFon: describes how learners will 
be able to draw on varied movement abili8es, understandings and resources to 
engage in, reflect upon and design safe par8cipa8on opportuni8es for themselves 
and others.  

 
RecommendaFons from ACHPER NSW: 
The current proposed content needs to be reviewed to ensure it reflects the knowledge, 
understanding and skills required to par8cipate in both formal and informal opportuni8es.  
In par8cular, there needs to be explicit content that addresses: 
• skills required to iden8fy and u8lise community-based seings and resources to engage 

in physical ac8vity 
• strategies for designing informal opportuni8es to be physically ac8ve with their peers 

that are safe and inclusive and meet their ac8vity goals 
• recognising how culture and history can influence how and why we move and where we 

move. 
 
Games and sports categories  
There is also a shi: in the types of physical ac8vi8es young people are engaging in and the 
venues of those sports. The latest addi8ons to the Olympic Games include BMX freestyle, 
surfing, skateboarding, breakdancing, and compe88on rock climbing (sport climbing). The 
Olympic focus on these sports also coincides with the growth in par8cipa8on in outdoor ‘in-
the-environment’ sports such as mountain-bike riding, bushwalking, canoeing and kayaking. 
People engaged in these infec8on-safe ac8vi8es during the pandemic, along with the greater 
use of green and blue public spaces such as parks, beaches, rivers, lakes, bushland and forest 
areas.  
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Fuelled by a greater propor8on of the global popula8on living in larger and denser city 
environments, urban sports (such as breakdancing, parkour, skateboarding, BMX biking, 
street ska8ng and urban climbing) make use of the exis8ng urban spaces such as parks, 
streets, transport routes, vacant blocks as the seings for par8cipa8on. The new urban 
sports can include a performa8ve element and are o:en filmed or showcased with music on 
social media plaSorms.   
 
Justen O’Connor has also developed a paper that proposes changes to classifica8on 
boundaries around games and sports in PE to establish a classifica8on system that is 
inclusive of a wider range of games and sports and growing forms of par8cipa8on. The paper 
argues for a broader conceptualisa8on of tac8cs, with social, environmental and affec8ve 
dimensions a focal point for a revised, contemporary classifica8on framework. O’Connor 
proposes the following framework which aligns with the current evidence of par8cipa8on.   
 
ClassificaFon  Sub-classificaFon  Examples  
Invasion/territory 
games  

Goal or line  Ul8mate, park soccer, 3v3 basketball, touch 
rugby, etc.  

Court or net/wall 
games  

Divided or wall  Pickleball, park volleyball, 4-square, spikeball, 
etc.  

Striking and fielding 
games  

  Wanaa, park cricket, so:ball, rounders, etc...  

Target games  Moving, opposed 
and unopposed  

Tag-it, bocce, kolapa, finska, cornhole, etc.  

Travel sports  Lap or circuit 
sports  

Lap swimming, pump track, thurnda-gua, track 
running, parkrun, cyclocross, etc.  

Route or journey 
sports  

Road/gravel/XC cycling, trail/fun/ 
event/obstacle running, OW swimming, 
SUPping, paddling, orienteering, etc.  

Ac8on or trick 
sports  

Rush or ac8on 
sports  

DH MTB, surfing, BMX (track), skateboarding 
(park), speed climbing, etc.  

  Stunts or tricking 
sports  

Skateboarding (street), cycling (jumps/stunts), 
parkour, pirrhaa, freestyle gymnas8cs (tricking), 
trampolining, etc.  

Rhythmic or 
aesthe8c sports  

  Rhythmic gymnas8cs, sport aerobics, dance, 
hip/hop, a TikTok, etc.  

 
Physical ac:vity par:cipa:on trends 
The latest Sports Megatrends report details six megatrends that have been iden8fied as 
shaping the sport sector over the coming decade. Whilst the report focuses on the evidence 
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base that will shape the sport sector into the future it provides some key trends about 
today’s par8cipa8on that are important to consider in rela8on to the dra: syllabuses and 
can inform our feedback on possible gaps in content.   
  
COVID changed the way people engaged with exercise with the introduc8on of home-based 
ac8vi8es, fitness apps and wearable technologies. There was an increase in non-formal and 
semi formalised par8cipa8on through specific exercise communi8es, greater use of green 
spaces and outdoor recrea8onal infrastructure.   
  
A significant propor8on of Australian youth stop par8cipa8ng in sports in their high school 
years (between 13 to 17 years old). Young women and youth from culturally and 
linguis8cally diverse backgrounds are more likely to leave organised sports. Barriers to 
par8cipa8on include sports costs, transport needs, lack of interest, skill, family support or 
fitness. Peer pressure, parental expecta8ons on academic achievement, and social and 
gender norms are also barriers to sports in the teen years. Non-sport ac8vity increases 
significantly in high school when other priority learning areas o:en crowd out 8me 
dedicated to sports and physical educa8on. (ASC, December 2022).  
  
RecommendaFons from ACHPER NSW: 
The current proposed content needs to be reviewed to ensure it reflects the contexts in 
which young people are accessing physical ac8vity and the reasons they are choosing to 
par8cipate in certain ac8vi8es in order to prepare them to be lifelong physical ac8vity 
par8cipants. The sports-focused content needs to be future-proofed to account for the 
emerging categories of games and sports being accessed by young people in and beyond 
schools. 
 
Nature-based physical ac:vity trends 
Nature-based physical ac8vi8es are performed in natural environments, require li^le or no 
equipment and are inclusive of the majority of our students and can be implemented in the 
green areas at or near the school. They are an alterna8ve way to approach outdoor 
educa8on. Many life8me physical ac8vi8es occur outside and in nature, including ac8vi8es 
such as cycling, jogging, trail running, frisbee golf, geocaching, gardening, scavenger hunts, 
bushwalking, and orienteering.  
 
Nature-based physical ac8vi8es support students to learn the skills and understanding to be 
lifelong physical ac8vity par8cipants and provide an alterna8ve movement content for the 
development of problem solving, decision making, social and emo8onal skills. (Gruno & 
Gibbons, 2020) 
 
Research undertaken during the COVID pandemic indicated:  

• an increase in the levels of engagement with nature-based physical ac8vi8es 
(Ausplay COVID Update, July 2022) 
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• significant links between nature-based physical ac8vity par8cipa8on and improved 
psychological health and wellbeing (Beall et al, 2022, Labib et al, 2022) 

 
 
RecommendaFons from ACHPER NSW: 
The current proposed content needs to be reviewed to ensure it includes opportuni8es for 
students to experience movement in natural environments and develop the skills and 
understanding required to ini8ate their own par8cipa8on in these ac8vi8es. A future-
focused PDHPE syllabus must recognise these ac8vi8es as valuable pursuits that many of our 
students are now par8cipa8ng in compe88vely and socially.  
 
Alignment to Stage 6 Health and Movement Science syllabus 
Opportuni8es to develop the skills required in the new Stage 6 Health and Movement 
Science syllabus are not currently evident in the dra: syllabuses.  
 
RecommendaFons from ACHPER NSW: 
There needs to be a con8nuum from K-10 for the development of these skills in the context 
of the PDHPE learning area so that rather than learning these as new skills at the start of 
Stage 6 they are applying, refining and extending these skills learnt in K-10 PDHPE to the 
HMS content they are studying in Stage 6. 
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APPENDIX 1: Suggested revisions of draJ outcomes 
  

Early Stage 1 Stage 1 Stage 2 Stage 3 Stage 4 Stage 5 

Draft 
outcome 

identifies actions 
that contribute to 
respectful 
relationships and 
safety offline and 
online 

describes and 
demonstrates 
actions that 
contribute to 
respectful 
relationships and 
safety offline and 
online 

▪ describes and 
applies strategies 
to strengthen 
respectful 
relationships 
 
▪ describes and 
applies strategies 
to interact safely in 
offline and online 
contexts 

explains and 
applies strategies 
to manage 
respectful 
relationships 
 
▪ explains and 
applies strategies 
to interact safely in 
offline and online 
contexts 

▪ explains and applies 
strategies to maintain 
respectful relationships 
 
▪ refines and applies self-
management and 
interpersonal skills to 
manage complex 
situations 

evaluates and applies 
strategies to promote and 
maintain respectful 
relationships 
 
▪ evaluates and adapts 
self-management and 
interpersonal skills to 
manage complex 
situations 

Suggested 
revisions 

identifies and 
demonstrates self 
management and 
interpersonal skills 
to interact 
respectfully with 
others  

describes and 
applies self 
management and 
interpersonal skills 
to interact 
respectfully and 
safely offline and 
online 

applies and refines 
self management 
and interpersonal 
skills to interact 
respectfully, 
ethically and safely 
offline and online 

explains and 
rehearses skills 
and strategies to 
ensure online and 
offline interactions 
are safe, inclusive 
and respectful  

▪ analyse how respect, 
empathy, inclusion and 
valuing diversity influence 
the quality of relationships 
 
▪ apply and adapt skills 
and strategies to respond 
to online and offline 
situations  

▪ evaluate how attitudes 
and beliefs influence the 
nature and quality of 
relationships 
 
▪ Propose and refine skills 
and strategies for 
responding to complex 
relationship situations in 
online and offline settings 
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Early Stage 1 Stage 1 Stage 2 Stage 3 Stage 4 Stage 5 

Draft 
outcome 

iden8fies and 
demonstrates 
movement skills 
and sequences in 
physical ac8vi8es 

selects and 
demonstrates 
movement skills, 
sequences and 
concepts in 
physical ac8vi8es 
and 
movement 
challenges 

applies and 
describes 
movement skills, 
concepts and 
strategies in 
physical ac8vi8es 
and 
movement 
challenges 

transfers and 
explains 
movement skills, 
concepts and 
strategies in 
physical ac8vi8es 
and movement 
challenges 

refines and transfers 
skills, concepts and 
strategies in dynamic 
movement 
environments 

refines and adapts 
skills, concepts and 
strategies to solve 
problems in movement 
contexts 
▪ evaluates and adapts 
self-management and 
interpersonal skills to 
manage complex 
situa8ons 

Suggested 
revisions 

demonstrates 
movement skills 
to manipulate 
objects and 
space in a range 
of movement 
situa8ons 

applies movement 
skills in a range of 
movement 
situa8ons and 
explains how they 
can move with 
objects and in 
space  

refines 
movement skills 
and applies 
concepts in a 
range of 
situa8ons to 
enhance 
movement 
outcomes  

refine and adapt 
movement skills 
and concepts in a 
range of physical 
ac8vi8es and 
describe the 
impact on 
movement 
outcomes 

refines and transfers 
skills, concepts and 
strategies in dynamic 
movement contexts and 
evaluate the impact on 
movement outcomes  

evaluate and refine 
their own and others’ 
performances and 
apply skills and 
concepts to challenging 
or unfamiliar contexts 
 

 
 


